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The article deals with the issue of interference influence of a mother tongue of students on the results in foreign pronun-
ciation standards acquisition. Violations of language systems as a result of interference actions appear in the speech of
students at all levels including phonic. Phonetic mistakes caused by interference create a peculiar foreign accent. They
also may slow down skills and abilities building in all spheres of speech activity that could be an obstacle for successful
communication. The importance of error prevention and correction is stressed. Such errors are caused by transference of
articulatory properties and phonological principles of a mother tongue to learned language. The question of the necessi-
ty to continue the development of nationally-oriented methodology and its application at Russian as a foreign language
lessons is raised. Communion oriented teaching seems to be the most appropriate while learning phonetic aspect. It lets
work out the correct pronunciation of Russian sounds by foreign students enough for maintaining high level communi-
cation satisfying communication demands.
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The problem of interference influence of a mother tongue of a student on a learnt language has been
described in detail in scientific literature. Also the issue of taking into account mother tongue while teaching
foreign language in general and Russian as a foreign language in particular isn’t controversial anymore [4; 6;
8; 5; 10; 12; 15; 19]. Variations in a foreign nonnative speech which are typical and widespread among
speakers of a particular language are caused by language interference. For a long time interference refers to
“substitution of linguistic units and rules of communication by relative and rules close to or common for con-
tacting languages” (according to U. Weinreich) [9, p. 43]. The present definition was suggested in 1979 and
nowadays is much wider. Modern researchers consider interference in different aspects: from structural-
semantic equivalence to semantic interference and component analysis as well as within frames of sociocul-
tural level of contrastive analysis, integration and switching [20, p. 9]. V. Alimov defines linguistic interfer-
ence as a contact of two or more languages that may be both positive (reflected in an acquisition, consolida-
tion and strengthen of skills in one language under the influence of another) and negative (reflected in devia-
tion from norm because of language interaction) [2, p. 25]. Researchers point out that the interference might
be both interlingual and intralingual. The first “arises from the existence of differences in the systems of
mother tongue and learnt language and occurs on the level of meaning and use”. The second one “is relevant
for those, who have already acquired experience in language learning. It is manifested in the fact that previ-
ously acquired skills and more strong skills interfere with new ones and it leads to mistakes”[24, p. 466].
Moreover, the transfer of mother tongue skills which are connected with associative links between the moth-
er tongue and foreign language facts in the consciences of a student might be divided into direct and indirect
interferences. In the first case what exists in the mother tongue influences the Russian speech, in the second
one influences what is absent [25].

The question of interference influence of languages is particularly acute when it deals with the quality
of acquisition of the Russian language phonetics. Violations of the language system as a result of interfer-
ence actions appear in the speech of students at all levels including phonic [11, p. 196]. Phonic system of a
language is a special usage in its structure. Phonetic level is one of the most strictly systemic, accurately the-
oretically organized. It rarely lets exceptions happen so it demands exceptional efforts while language acqui-
sition by a foreigner and teacher’s particular attention.

As well as E. Budnik, we consider phonetic interference as “a violation (distortion) of the secondary
language system and its norm as a result of interaction between phonetic systems or pronunciation standards
of two or more languages in the consciousness of a speaker. Such interaction appears through interference of
pronunciation skills built on the base of interacting systems” [8, p. 171].

U. Weinreich considers phonetic interference in the broad sense of the term, meaning not only mis-
takes in phoneme manifestation but also destruction of their oppositions [9, pp. 25-60]. He suggests the fol-
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lowing division of interference on types while analyzing its phenomenon in secondary phonetic system on
phonological level:

a) not full differentiation of secondary language system phonemes,

b) over differentiation in phonemic composition of the second language,

¢) reinterpretation of distinction of phonemes in secondary language system.

Contacting language systems determine the following phonetic patterns of:

— honological systems,

— articulatory base,

— prosodic features of speech.

As aresult of comparative analysis of the Russian language and a mother tongue as a rule we may find out

1) full analogy features,

2) nonequivalent features (exist only in one language and have no analogs),

3) partial analog features [17, p. 166].

Features of the first group provide the conditions for the perfect use of a so-called positive transfer.
Features of the second group have no analogs in the mother tongue of a student and exist only in the Russian
language.

Usually the attention of linguists as well as of educators and instructors is concentrated on the negative
result of interference, its prediction, research and prevention. Violation of the language system as a result of
interference action happens at all levels including phonics in the speech of foreigners. It is a so-called pho-
netic negative interference.

According to modern Russian as foreign language teaching methods, it is recommended to provide in-
structions “with the account of ethno-lingual affiliation of a specific group of students” [18, p. 174]. It means
that the important role here is given to consideration of mother tongue and matching it with the learnt one.
Nationally-oriented approach in teaching Russian as a foreign language arises particularly urgently when it
touches upon phonetic interference. Occurrence of a mixed language in the result of phonetic interference
leads to emergence of the third intermediate system [27, p. 68].

A. Leont’ev’s statement given 30 years ago is still up-to-date now. “An instructor has to remember
that students, especially at the elementary level, usually unconsciously transfer speech skills of their mother
tongue or interlanguage to the learnt Russian language speech. When it deals with the phonetics, the so-
called accent arises. When it deals with vocabulary, Russian word is either chosen wrongly or is used in
wrong collocations. When it comes to grammar, wrong or nonexistent structures in the Russian language
come up. Thus, typical (widespread) stable mistakes emerge in the speech of students, which reflect the in-
fluence of mother tongue skills (or another foreign language learnt before). The goal of an instructor is not
just to correct them but also to prevent it if it is possible.” [16, p. 31].

Modern methods determine the effectiveness of language teaching based on practical results. That is
why one of the most important tasks for teachers, especially at the elementary level, is the ability to expect,
prevent and correct mistakes in due time. Such mistakes could be made by a student because of transfer of
articulatory properties and phonological principles of mother tongue to learnt language. However, an instruc-
tor is not always able to identify the reason for mistakes occurrence in Russian speech of students. It lies in
the difficulty of a learnt language or in the systemic peculiarities of the mother tongue. N. Fedotova and A.
Kasatkina separate groups of problems “arises in the process of foreign phonetic skills acquisition and teach-
ing foreign pronunciation”. Among them the leading role is played by “psycholinguistic problems (phonetic
interference)” or “linguistic problems (acquisition of the language, genetically non-relative to mother
tongue)” [26, pp. 151-152]. N. Rogoznaja divides significance of mistakes in the process of communication
into typical (appear many times and have systemic nature, are caused by interference influence of contacting
languages) and untypical (individual or “a result of wrongly formed phonetic skills and also slips, hesita-
tions” [22, p. 8]. Specificity of stable mistakes is that they present in speech of students of a particular na-
tionality during the whole studying period and also after it. We strongly agree with N. Rogoznaja that “lin-
guists are interested in both stable and unstable mistakes because in the process of teaching it is impossible
to speak about the stability of formed skills and abilities” [22, p. 8]. We believe that for a practicing instruc-
tor of Russian as a foreign language the mentioned statement seems to be substantial as it is known that
“psychologically and methodically it is easier to prevent a mistake than to correct it” [21, p. 113]. Phonetic
mistakes caused by interference form not only a peculiar foreign accent but also may become a barrier for
appropriate communication. N. Ljubimova says that “phonetic interference slows down the building of pho-
netic base of a learnt language. It influences both the production and perception of speech. The result is the
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disturbance of the interaction between listening and speaking skills in learnt language” [14, p. 15]. The men-
tioned statement doesn’t contradict principles of modern nationally-oriented methods. According to them,
the introduction of phonetic units has to be “founded on data of comparative analysis of phonetic systems of
contrastive languages and based on the account of pronunciation challenges arisen in the speech of foreign
students. It prevents possible violation and assesses the ways of errors correction” [26, p. 154].

T. Balyhina and O. Ignatieva divide mismatches occurred in the result of contrastive language study
into phonemic and non-phonemic. “Phonemic mismatches lead to pronunciation mistakes which are, as a
rule, unacceptable because they prevent correct understanding of statements. For example, [golat]-gorod
(city). The mistake occurs because of the absence of phoneme [r] in some languages. Nonphonemic differ-
ences might be phonetic or distributive by nature. Phonetic differences don’t depend on sound position while
distributive ones have positional character [3, p. 60]. We believe that identification and methodical descrip-
tion of “mixed” mistakes which are the result of interaction of articulation bases and phonological systems of
contacting language is useful. Conducting comparative analysis of two languages (mother tongue and studied
language) lets identify cases of interference on each other. In our view, to accomplish this task it is important
to have an idea of phonetic systems of comparative languages. It “allows to carry out diagnosis of listening
and speaking mistakes correctly, understand reasons and sources, fundamentally map the way for correction,
facilitate articulation skills and phonemic listening formation” [23, p. 42].

We note that E. Bryzgunova states that “mistakes of articulation type don’t lead to phonemes intermix-
ture as they don’t touch upon the main phonological features of the phoneme”. She provides an example:
“phoneme [ff] doesn’t oppose in hardness/softness so the pronunciation of hard [{f] creates foreign accent but
doesn’t mix this phoneme with others” [7]. The variation from pronunciation standard could be the reason
for “speech with an accent” so mistakes of articulation nature create one of the most stable features of for-
eign accent in the Russian language.

According to E. Azimov and A. Shhkin, for prevention and correction of stable mistakes in the process
of forming listening and speaking skills in learnt language one should:

1) base on mother tongue of students in order to overcome negative phonetic interference,

2) regularly, consistently and systematically work on particular elements of articulation, deal with
pronunciation of an isolated sound and within a word,

3) apply imitative and conscientious teaching methods [1, p. 19].

E. Bryzgunova while working on correction of the enumerated mistakes again emphasizes the im-
portance of “listening exercises working out sound perception aurally foregoing speaking ones” [7, p. 13].

In actual practice of teaching foreign pronunciation instructors face a number of difficulties resulting
from interference influence of a mother tongue. For instance, pronouncing a sound or a sound combination
not existing in a mother tongue a student feels strong muscle tension of speech organs as well as face and
neck muscles. That is why a student first should find “a combination of pronunciation movements which
gives necessary pronunciation effect” [1, pp. 10-11]. However it is difficult to do without an instructor. One
of the ways to handle such tension is regular training. It might be phonetic warm-up or articulation training
before each class. Their goal is to get speech organs of foreign students ready for articulation of Russian
sounds, set phonematic hearing up, and develop abilities of Russian speech perception. Moreover, it is neces-
sary to take into account that the volume of air needed to pronounce Russian sounds could be different from
similar sound pronunciation in a student’s mother tongue.

While training pronunciation skills it is important not to downplay the importance of verbal advance
since “successful sounds pronunciation mastering in foreign language depends on advanced development of
phonematic hearing to a significant extent. Just in this case a person who has a normal hearing is able to con-
trol articulation and manage it” [13, p. 15]. It should be noted that not all students are able to imitate Russian
sounds and rhythm models as they don’t have phonematic hearing. We believe that in this case the most ef-
fective method is communication oriented teaching.

The recent researches show that the modern methods of teaching Russian as a foreign language use
comparative linguistic knowledge and strive to the systemization of all mistakes from a nationally oriented
point of view. For a practicing teacher it is really important to know the peculiarities of the taught language
as well as students’ mother tongue for pronunciation training and correction including elementary level.

An instructor has to gain an understanding about linguistic (phonetic) peculiarities of interfering lan-
guage by means of studying specialized scientific and methodical literature. Secondly, the work on registra-
tion and systematization of mistakes on phonetic level is highly important. It enables both an instructor and a
student to see and evaluate real consequences of interfering influence of contrasting languages, analyze and
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explain the reasons for mistakes. The consistency of everyday work is essential. It is advisable to start every
class with phonetic exercises and training of intonation patterns. They should be based on determined prob-
lems. When necessary it is possible to use illustrative material demonstrating the correct position of speech
apparatus organs. On-time correction of mistakes in the process of speech production is significant. In the
case of inadequate attention there is a high risk of wrong phonetic skill development. For instance, it is pos-
sible to apply the echo repetition method or method of written recording of mistakes with further analysis.

The ignoring of mistakes and speeding up the class are inappropriate. Communion oriented teaching
seems to be the most appropriate while learning phonetic aspects. It lets work out the correct pronunciation
of Russian sounds by foreign students enough for maintaining high level communication satisfying commu-
nication demands.

Intensification of teaching Russian pronunciation to foreign students involves consideration of dynam-
ics of building listening and speaking skills and elimination of an accent which are detected by experimental
analysis of mistakes in the students’ speech.

Mastering of listening and speaking skills and elimination of an accent have to be carried out during
the whole educational process based on nationally oriented initiatory phonetic and corrective courses. Effec-
tiveness of phonetic classes might be raised by a balanced combination of practical and theoretical objectives
of teaching.
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B crathe paccMmarpuBaeTcs BONMPOC MHTEP(EPEHIMOHHOTO BIHMSHHUS POJHOTO SI3bIKa OOYYAIOUIMXCS HAa pPE3yJIbTaThI
YCBOCHHSI HOPM WHOSI3BIYHOTO NMPOU3HONICHHS. HapyiieHust sI3bIKOBOM CUCTEMBI KaK Pe3yiibTaT ACHCTBHS HHTEp(hEpEH-
LUU TPOSIBIISCTCS B PEYH WHOSI3BIYHBIX HA BCEX €€ YPOBHAX, B TOM YHUCIIC U Ha 3ByKOBOM. DOHETHUCCKUE OUIHOKH, BBI-
3BaHHBIC HHTEPGEPEHINEH, CO3alT crnenupUIecKuii WHOCTPAHHBINA aKIEHT, CIOCOOHBI 3aMeUIATh (HOPMUPOBAHUE
HaBBIKOB U YMEHHI BO BCEX BUIAX PEUEBOM ACSITEIbHOCTH, MOTYT SIBJSITHCS MPEMSATCTBUEM JUIsl IPOBEICHUS YCTICILIHOM
KoMMyHUKaImu., OTMEYaeTcsl BAXKHOCTh MPOGUIAKTUKA ¥ KOPPEKIUH OIMMUOOK, BEI3BAHHBIX [IEPEHECCHUEM apTHKYIIS-
LUOHHBIX CBOMCTB U ()OHOJIOTHYCCKUX MPUHIIMIIOB POJTHOTO SA3bIKAa HA U3y4yaeMblil. CTaBUTCS BOTIPOC O HEOOXOAUMOCTH
MIPOJOIDKECHAS Pa3pabOTKH HAIIMOHAIFHO OPHUEHTHPOBAHHON METOIMKH M MPUMEHEHHS €€ Ha MPAKTHUECKUX 3aHATHIX
mo PKU. HanbGonee ontumManbHEIM ITpH 00y9IeHUN (POHETHIECKOMY aCTIeKTy BHINUTCS KOMMYHHKAaTHBHO-HAIIPABICHHOE
oOydeHwe, Mo3BOJISIONIee BRIPadb0OTaTh MPaBIWIBHOE IPOU3HOIIEHNE PYCCKUX 3BYKOB MHOCTPAHHBIMH OOYYaIOIIMMUCS
Ha YpOBHE, MMO3BOJISIONIEM HOAEPKUBATh KOMMYHUKAIHIO Ha BEICOKOM YPOBHE, yJOBIETBOPSIONIEM MX KOMMYHHKa-
TUBHBIM HOTPEOHOCTSM.

Kniouesvie cnosa: PKU, honetnueckas narepdepeHiys, ommoKa, CIryXo-IpoON3HOCHTEIbHbIC HABBIKH, aKICHT.
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